


 

Name Title Stakeholder Group 
Cindy Stone Principal Administrator 
Leslie Christopher PTA President Parent 
Heather Pogue Kindergarten Teacher Staff 
??? 1st Grade Staff 
Jennifer Riley 2nd Grade Staff 
Audrey Tomlinson 3rd Grade Staff 
Terri McCracken 4th Grade Staff 
Joanna Brown 5th Grade Staff 
Alex Holmes Math Remediation  Staff 

Lisa Raiber Reading Remediation Staff 

Sheri Bennett GRC Staff 

Amber Smith 5th Gr./Technology  Staff 

Trisha Hutcherson LMS Staff 

 
Step 2: Clarify the Vision for Reform 
 
Prior to collecting and analyzing data, the planning team in conjunction with the school staff should meet and                  
discuss the vision for reform. This collective vision defines what the school will look like in terms of student                   
success. The goals and programs identified in the schoolwide plan should align with this vision. Provide a                 
description of the school’s vision. 
 
The mission of Monroe Elementary is to provide a positive learning community that achieves 
academic excellence through creativity, independent thinking and teamwork.  We are committed to 
meeting the physical, social and emotional needs of our school community where every member is 
valued. 

 
Step 3: Create the School Profile 
 
1.  District Profile - Provide a short description of the school district. 
Located in the 3rd largest city in Oklahoma and the home of the University of Oklahoma, NPS serves 
more than 15,000 students in pre-Kindergarten through 12th grade.  NPS is the 8th largest school 
district in the state,  and has the 2nd highest number of National Merit Semifinalists and Finalists, 
U.S. Blue Ribbon Schools, Oklahoma Reward Schools and National Board Certified teachers. Both 
U.S. News & World Report and Newsweek magazine have named the district’s high schools among 
the top 5 percent nationally. In any given year, NPS earns State Championships in various athletics, 
fine arts and academic events. 
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2.  School Profile - Provide a short description of the school (i.e. history, location motto, culture). 
 

Built in 1963, just north of the Canadian River, James Monroe Elementary serves as the neighborhood 
school for approximately 475 students.  As part of the A+ Schools Network, the faculty works 
diligently to integrate the arts and multiple intelligences into the daily learning experiences of 
children.  Responsive Classroom and PBIS practices at Monroe ensure that academic and behavior 
expectations are established and consistently reinforced in a positive manner.  Through P.T.A. 
membership, planning committee participation and volunteering, parents and the larger school 
community contribute to the positive environment of the school.  Watch D.O.G.S (Dads of Great 
Students) greet visitors, mentor students, and secure the safety of the school.  

Our school offers full day pre-kindergarten and full day kindergarten, first through fifth grade classes, 
mild/moderate resource rooms, and an autism classroom.  Additional resources include our school 
counselor, math and reading remediation specialists, a gifted program coordinator, a half time art 
teacher and a library media specialist.  Our school district provides teachers for our Native American 
students and English Language Learners (ELL).  Monroe’s staff and teacher assistants are highly 
qualified and dedicated to student success in both the academic and affective domains.  

 
Step 4: Data Profile  
 
Provide data for the last three (3) school years or replace this section with your own data charts and complete #10 and 
#11.  
 
1.   Student Enrollment by Gender 
 

Year Total Enrollment # Male % Male # Female % Female 
2015-2016 439 235 53.30 204 46.69 
2016-2017 457 231 50.54 226 49.45 
2017-2018 481 257 53.43 224 46.56 

 
2.   Student Enrollment by Ethnicity 
 

 
 
 

Year 

 
 

Total 
Enrollment 

 
 

% 
Black 

 
% 

American 
Indian 

 
 

% 
Hispanic 

% 
Asian/ 
Pacific 

Islander 

 
 

% 
White 

 
 

% 
Other 

2015-2016 439 3 7 15 1 73 - 
2016-2017 457 4 6 15 0 75 - 

2017-2018 481 4.4 5.0 14.9 0.2 61.7 13.8 

 
3.  Students Eligible for Free and Reduced Lunch Program 
 

Year Number Percent of Population 
2015-2016 232 55.9 
2016-2017 228 52.29 

2017-2018 235 53.17 
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4.  Student Attendance Rate 

 
Year %  

2015-2016 94 
2016-2017 94 
2017-2018 94 

 
5.  Students Identified as English Language Learners (ELL) 
 

Year Program Enrollment Percent of Student Population 
2015-2016 36 8.2 

2016-2017 33 7.2 

2017-2018 37 7.7 

 
6.  Student Behavior 
 

Year Total 
Referrals 

Total Out of School 
Suspensions Total Students with 1 or More Referral 

2015-2016 105 12 38 
2016-2017 111 5 32 
2017-2018 87 14 33 
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7. School Climate (Staff/Parent/Student)- Briefly summarize the results of your most recent school climate              
survey; be sure to illuminate strengths and weaknesses. 
2017-2018  Climate survey data highlighted the following strengths: 
 
STUDENT DATA 
 

 
 
PARENT DATA 
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TEACHER DATA 
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2017-2018 Climate survey data highlighted the following opportunities for growth: 
 
STUDENT DATA 
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PARENT DATA 
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TEACHER DATA 
 

 
 
 

 
 

 
 
 
 
 
 

 

9 

 



 

 
8. Assessment Data-Briefly summarize the disaggregated results of reading and math assessments. Identify             
the assessments used (i.e.OCCTs, etc.). 
 
Monroe OCCTTrend Data: 
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Monroe DRA Trend Data: 
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Step 5: Analyze the Data. Summarize the results of the school data profile; specifically identify the strengths,                  
weaknesses and critical needs areas. 

2016 Reading OCCT and End of Year DRA scores show  primary weaknesses  in our reading 
program include comprehension and decoding strategies.   As a school we must address the challenge 
of increasing our reading scores for our male population to close the gap existing between our male 
and female students. We must address the gap between regular education and special education 
students, as well as our free/reduced population and EL students.   To address these weaknesses we 
will do the following: 

1. K-5 teachers will develop and implement common language for comprehension strategies. 
2. K-5 teachers will develop and implement common language for decoding strategies. 

 
2016 Math OCCT scores  indicate weak areas in math reasoning and computation. We must 

address the gap between regular education and special education students. We must also address gaps 
in the knowledge of our free/reduced students and EL students.  To address these weaknesses we will 
do the following: 

1.  K-5 teachers will develop and implement common language for math reasoning strategies. 
2. K-5 teachers will develop and implement common language for computation strategies. 

 
English Language students are assessed at the beginning of the year to determine which 

students should receive tutoring.  Every family is asked to complete a home language survey that 
indicates whether their native language is spoken more often or less often at home than English. 
Those who chose “more often” and those who chose “less often,” but score below the 35 th percentile 
on a norm-referenced reading test or below satisfactory on the Oklahoma Reading 
Criterion-Referenced test are then tested using the ACCESS for ELL’s.  These criteria help us to 
determine students who have Limited English Proficiency (LEP) or English Proficiency.  Currently, 
forty one students are on the ELL roster with two students scoring proficient during the past two 
school years and twenty two students scoring in limited English proficiency.  There are six different 
languages other than English spoken by these children and their parents; the majority of students 
speak Spanish.  Thirty six of the students receive individual or small group tutoring by an English 
Language Learner teacher who shares her time with one other school in the district.  Three of these 
students are monitored by the ELL teacher.  These students and the others not receiving tutoring are 
spending the majority of their school day in the regular classroom with an English speaking teacher 
and peers.   

 
 

Component II – Reform Strategies 
Teachers collaboratively analyze test scores to identify gaps in instruction and curriculum, use the results to                
modify units of study and re-teach as appropriate. School leadership has provided and supplemented a wide                
range of resources both inside and outside the classroom setting (e.g. classroom/laboratory supplies, public              
libraries, local historic sites), evaluates resources and monitors and ensures the availability of resources in the                
media center. School leadership and staff validate the analysis of data against educational research and               
compare student performance levels to those in similar and high-performing schools to assimilate a culture of                
high-performance expectations into classroom practice. 
 
 

13 

 



 

 
 
1. Provide a list of collaborative staff meetings. 

 
Date of Meeting Number Attended Topic 

8/28/17 12 Arts Integration 
8/29/17 12 Culture, Climate and Community 
8/30/17 12 Effective Instruction, Site Goals 

9/25/17 12 Arts Integration 
9/26/17 12 Culture, Climate and Community 
9/27/17 12 Effective Instruction, Site Goals 

10/23/17 12 Arts Integration 

10/24/17 12 Culture, Climate and Community 

10/25/17 12 Effective Instruction, Site Goals 

11/27/17 12 Arts Integration 

11/28/17 12 Culture, Climate and Community 

11/29/17 12 Effective Instruction, Site Goals 

1/8/18 12 Culture, Climate and Community 

1/9/18 12 Arts Integration 

1/10/18 12 Effective Instruction, Site Goals 

2/26/18 12 Culture, Climate and Community 

2/27/18 12 Arts Integration 

2/28/18 12 Effective Instruction, Site Goals 

4/2/18 12 Culture, Climate and Community 

4/3/18 12 Arts Integration 

4/4/18 12 Effective Instruction, Site Goals 

4/30/18 12 Culture, Climate and Community 

5/1/18 12 Arts Integration 

5/2/18 12 Effective Instruction, Site Goals 
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2. Briefly describe the process used to analyze and evaluate school data and student performance levels. 
OSTP  summary reports are analyzed prior to the beginning of each school year.  Curriculum 
coordinator charts are analyzed prior to the beginning of the school year.  Teachers receive individual 
student reports prior to the beginning of the year, as well as a spreadsheet of scores of their current 
students. Analysis of this data is guided by the principal. 
 
Teachers participate in collaborative data analysis bi-weekly during intervention meetings, led by the 
principal.  Teachers assess and progress monitor all students (at least 3 times per school year) using 
district benchmarks and fluency assessments for the purpose of assessing growth and  identifying 
students in need of interventions.  Teachers plan and provide targeted, tiered interventions for bottom 
quartile students and students below grade level on the following literacy and math assessments: 

● DRA2 
● District language arts benchmarks  
● Literacy fluency and comprehension assessments.  
● Math fluency assessments.  

 

Teachers and principal use ongoing literacy and math assessments to plan research-based 
interventions that will address individual student learning needs.  Teachers set goals with students 
receiving Tier 2 and Tier 3 interventions and review progress toward those goals bi-weekly.  Teachers 
provide Tier 1 whole group and small group differentiated instruction for all students daily.  Teachers 
provide Tier 2 interventions based on individual student learning needs to identified students three 
times weekly.  Teachers and principal will progress monitor (bi-weekly) students receiving tiered 
interventions to determine the effectiveness of the interventions.  Teachers will provide Tier 3 
interventions based on individual student learning needs to identified students five times weekly.  A 
highly qualified (HQ) reading tutor and math tutor will assist teachers with providing Tier 3 
interventions.  

 
 
Component III - Instruction by Highly Qualified and Effective Teachers 
All teachers and paraprofessionals providing services in a Title I schoolwide Program must be highly qualified. A highly                  
qualified teacher (HQT) must hold a minimum of a bachelor’s degree; and obtained full Oklahoma certification or                 
licensure; and has demonstrated competency in each of the academic subjects in which the teacher delivers content                 
knowledge. A highly qualified paraprofessional must have completed at least two years of study at an institution of higher                   
education; obtained at least an associate’s degree; or passed the Oklahoma General Education Test or another academic                 
assessment approved by the Oklahoma State Board of Education. 

 
1. Highly Qualified Teachers (HQT) and Paraprofessionals 

Number of Title I Teachers Number of HQT Number of Non HQT 
37 37 0 

Number of Title I Paraprofessionals Number of HQT  Number of Non HQT  
10 10 0 

 

2. Highly Effective – Briefly describe the steps used by school leadership to ensure that effective instruction is provided 
in classrooms throughout the school. 
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Teachers uses the Marzano Instructional Model as a framework for effective instruction in the classroom. 
Teachers complete a self reflection and growth plan in iObservation at the beginning of each school year.  PD is 
provided as necessary and when appropriate.  The principal conducts classroom walkthroughs in all classrooms 
at least once per quarter and completes classroom observations for probationary and career teachers yearly. 
Final evaluations and growth plan reviews focused on effective instruction  are held at the end of each school 
year.  

 

Component IV – Professional Development 
Staff participates in high quality, job-embedded and ongoing professional development.  Staff regularly receives adequate  
time to reflect, discuss and process new learning during professional development. Professional development is              
job-embedded 
 and emphasizes on sustained and continuous growth.  

 
1.  Overview - List the professional development opportunities the school provides to Title I personnel. 
 
Professional Development 
Activity 

 
Date(s) 

Number of 
Participants 

Description 
(i.e., content, duration of time) 

PBIS, Restorative Practices @ 
Social Emotional Learning 

7/21/17 20 School wide procedures, restorative 
discipline, 2.5 hrs 

New Teacher Induction @ Monroe 8/4/2017 7 Q&A, Procedures, Back to School Info, 3 hrs 

New Teacher Induction @ Monroe 8/7/2017 7 Q&A, Procedures, Back to School Info, 3 hrs 

New Teacher Induction @ Monroe 8/8/2017 7 Q&A, Procedures, Back to School Info, 3 hrs 

District Back to School Kickoff  8/11/17 34 2017-2018 School Year, 2 hrs 

Site Professional Day - Back to 
School  

8/11/17 34 Team Building, Back to School Info, Site 
Crisis Management Plan, 4.5 hrs 

Site Professional Day - Back to 
School 

8/14/17 32 PBIS, Restorative Practice, Responsive 
Classroom, Trauma & Resilience, A+ 
Collaborative Planning, 2 hrs 

Site Professional Day 9/6/17 34 Trauma & Resilience, Restorative Discipline 
Practices, Smarty Ants, Achieve 3000, OKA+ 
Collaboration, 5.5 hrs 

New Teacher Meeting 9/11/17 7 Current Topics, Q&A, 1 hr 
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Staff Meeting 9/13/17 30 EL Training #1, Site Goals, Trauma & 
Resilience, 1 hr 

New Teacher Meeting 9/18/17 6 Current Topics, Q&A, 1 hr 

New Teacher Meeting 10/3/17 4 Current Topics, Q&A, 1 hr 

New Teacher Meeting 11/6/17 8 Current Topics, Q&A, 1 hr 

Staff Meeting 11/8/17 30 ISTE Standards for Educators: Empowered 
Learner and Learning Catalyist Part 1, 1 hr 

New Teacher Meeting 12/4/17 6 Current Topics, Q&A, 1 hr 
 

Staff Meeting 12/13/17 37 EL Training #2, 1 hr 

Staff Meeting 1/31/18 33 Strategies That Work - Ch. 3; Autism 
Training - Rules and Routines, 1 hr 

New Teacher Meeting 2/12/18 4 Current Topics, Q&A, 1 hr 

Staff Meeting 3/7/18 34 ISTE Standards for Educators: Learning 
Catalyst Part 2, Learning Catalyst Part , 1 hr 

    

Staff Meeting 4/18/18 34 EL Training #3, 1 hr 

Staff Meeting 4/25/18 32 OKA+ Enriched Assessment, 1 hr 

New Teacher Meeting 4/26/18 6 Current Topics, Q&A, 1 hr 

New Teacher Meeting 5/22/18 6 Current Topics, Q&A, 1 hr 

Peer Observations 8/2017- 
5/2018 

36 Focus on personal growth goals and ideas to 
implement in class, 2 hrs 
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2. Monitoring and Evaluation - Explain how the professional development provided supports the school-wide program.              
Describe the on-going and job embedded support and follow up for these professional development activities.  
 

Monroe staff used the following tools to conduct a site professional development needs assessment: 

● NPS Parent Survey – March 2018 
● NPS Student Survey - March 2018 
● NPS Teacher Survey - March 2018 
● Oklahoma A+ Schools Self-Assessment – May 2018 

o OKA+ Identity Scale (Phase 1) 
o OKA+ Reflection Rubric (Phase 2) 

 
Based on the review of survey data the following topics were identified by the Monroe staff as a 
professional development need: 

● Remediation Strategies 
● Meeting the needs of Special Education students 
● Meeting the needs of GT students 
● A+ Essentials 
● Responsive Classroom. 

 

Component V – Recruitment and Retention of Highly Qualified and Effective Teachers 
School leadership uses effective strategies to attract highly qualified and highly effective teachers. Teachers and school                
leadership are knowledgeable of and are fully implementing the Marzano, TLE framework. 
 
1. Briefly describe the strategies that school leadership pursues to attract and retain highly effective teachers in the school. 
Recruitment of highly qualified teachers occurs primarily through participation in career fairs and other 
university activities.  Norman Public Schools routinely participates in career fairs.  Staff members of 
NPS work with area universities as supervisors of student interns.  Ongoing mentoring support is 
provided to teachers to assist with retention of HQT staff.  Entry-level teachers are being supported by 
resident teacher committees, in which they are paired with a mentor teacher who meets with them 
regularly.  

The principal checks in with entry level and new to the district teachers at least monthly, more 
frequently as needed, to offer assistance, provide support and/or resources if needed.  

Support is also provided through weekly grade level team planning meetings. 
  
Math and Literacy coordinators, as well as classroom teachers, are invited to join the principal for 
walkthroughs. 

 
2. Rate and provide a brief description of teaching staffs’ knowledge and implementation of Marzano TLE framework                

concepts. 
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Teachers complete a self reflection in iObservation at the beginning of each school year.  In 2016-2017 
teachers began writing first drafts of ELA unit learning goals.  Drafts of Math unit learning goals began 
in 2017-2018. 

 
 
 
Component VI – Parental Involvement 
The schoolwide program must provide strategies to increase parental involvement and maximize communication between              
the school and parents of participating students. Indicate which meeting included the annual review of your                
school-parent compact. 

 
1.  Parent Involvement Events – Provide a list of parent involvement activities and events that the school pursues 

throughout the year. 
 

Event/Activity Dates of Event/ Activity Number of Parents Who Attended 
Mustangs Make It Neat 8/5/17 16 

Back to School Night 8/15/17 459 

Popsicles in the Park 8/22/17 176 

Curriculum Night/Annual Review 9/7/17 111 

Grandparents Day 9/8/17 289 

PTA Meeting 9/12/17 19 

GT Parent Info Night 9/28/17 14 

Jog-A-Thon 10/10/17 124 

NPS Community Open House 11/12/17 13 

Costume Parade/Fall Parties 10/31/17 153 

PTA Meeting 11/14/17 10 

Parent/Teacher Conferences 11/2/17, 11/3/17 369 

Veteran’s Day Assembly 11/10/17 83 

Holiday Meal 11/16/17 123 

Family Movie Night 12/12/17 224 

PTA Meeting 1/25/18 17 

50’s Day/Spring Parties 2/14/18 148 

Winter Parties 12/15/17 185 
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Family Fun Night 3/9/18 548 

Parent/Teacher Conferences 3/15/18, 3/116/18 340 

Monroe Arts Festival 4/24/18 275 

PTA Meeting 5/10/18 13 

Volunteer Appreciation Breakfast 5/4/18 78 

SuperKids Day 5/4/18 87 

 
 
 

 
2. Communication - Describe how the school will ensure that communication between parents will be in a format and                  

language the parents can understand. 
 

At Monroe information is communicated to parents/families in a variety of ways, including Spanish 
translation when necessary.  General school information is provided through: 
 
Teacher/Grade level newsletters 
Thursday folders 
School and teacher websites 
Channel 18 (cable TV) 
Marquee in front of school 
Bulletin boards in school lobby 
Parent Chats at beginning of school year 
Back to School Night 
Title I parent meetings 
Group emails 
Push Notifications 
PTA meetings 
Schoolway App 
Social Media: Facebook, Twitter, Instagram 
Progress reports 
Text Messages 
Quarterly report cards 
Parent/Teacher conferences 2 times per year 
Student led conferences 
Parent/teacher conferences requested at other times during school year 
Telephone contact by teacher, counselor or principal 
Written notes home by teacher, counselor or principal 
Behavior referrals 

 
Component VII – Transition Strategies 
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The instructional teams implement and communicate a process within and between schools to identify key curriculum                
transition points and eliminate unnecessary overlaps and close curricular gaps. School leadership and staff actively               
develop relationships to support students and families as they transition from grade to grade, building to building, and                  
beyond high school. School leadership and staff actively develop community relationships to support students and families                
(e.g. mentor, language resources). 
 
1.  Identifying Transition Points 
Transition Grade(s)/Program(s) 

Affected 
Transition Strategies/Activities Timeline 

Grade to Grade Pre-K – 5th Gr. Back to School Night Aug. 
Grade to Grade Pre-K – 5th Gr. Parent Chats Aug. 

Grade to Grade Pre-K – 5thGr. Curriculum Night Sept. 
Elementary to Middle School 5th Gr. Alcott Principal/Counselor Visit March 

Elementary to Middle School 5th Gr. Band Recruiting April 

Elementary to Middle School 5th Gr. – Special 
Education 

Transition IEP Meetings May 

Elementary to Middle School 5th Gr. Alcott Library May 

 
 
 
 
 
 
 

2. Overview - Describe how services provided by the schoolwide program coordinate with the regular education program                 
specifically addressing how students are supported during transitions. 

Efforts have been made at all grade levels to improve the transition process from grade to grade. 
Teachers at all levels have been trained in the Responsive Classroom program which has elements that 
address the transition process.  The following activities and programs have been implemented at all grade 
levels to assist students, their parents, and teachers: 

● “Back to School Night”:  A few days before school starts we hold an evening “Back to 
School Night”.  Teachers are provided their class list prior to this event.  Students and 
families come to school and find out who their teacher is and they visit their new 
classroom.  This is the first contact between the teacher and their students and parents. 
Parents are able to sign up for Parent Chats and Parent/Teacher conferences at this time. 
Parents who do not attend Back to School Night are contacted by the classroom teacher 
prior to the first day of school. 

● “Parent Chats”:  During the first two weeks of school, parents have the opportunity to 
meet with their child’s new teacher for a “chat” time.  Teachers meet with individual 
parents after school for a 15-20 minute “chat”, during which the parents share with the 

teacher helpful information about their child.  This establishes an early parent contact and 
provides teachers with valuable information about their students. 

● “Curriculum Night”:  Within the first few weeks of school an evening informational 
meeting is held for parents.  Families receive a brochure featuring an overview of the 
upcoming grade.  Teachers at each grade level present an overview of their curriculum 
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and what is expected of students.  Homework policies and weekly schedules are 
discussed. 

 
Teachers at Monroe have several ways in which they help children prepare for a successful transition into 
Kindergarten.  This includes: 

● Students in Pre-K are introduced to Kindergarten by their classroom teacher through 

discussion and a short visit to the Kindergarten classrooms.  

● At the end of the school year, Pre-K students are able to visit the school’s cafeteria and 

may stay for lunch. 

● Parents’ questions are answered through individual informal conferences.  They receive 

information from the district via the school office and from the classroom teacher at the 

spring Parent-Teacher conferences. 

We recognize the transition to middle school from an elementary school setting can be a time of stress 
and anxiety for students and parents. To help everyone prepare for this change we do the following: 

● 5th grade teachers and the counselor facilitate classroom discussions about changes and 
expectations. 

● A middle school counselor and principal come to Monroe during the Spring semester to 
present an introduction to middle school life.  They provide information about course 
offerings, logistics, and student responsibilities.  They often bring former Monroe students 
with them to share their experiences while adjusting to middle school.  The enrollment 
process begins at that time.  On this date, the middle school principal and counselor also 
meet with Monroe 5 th grade teachers, principal, and counselor to discuss special needs of 
individual students.  

● Students are introduced to special interest opportunities such as band, vocal music, and 
orchestra by a middle school instructor and/or student performances at the elementary 
school. 

● At the end of the school year, all 5 th grade families are invited to an open house at the 
middle school to answer questions and clarify expectations. 

● Before school begins, incoming middle school students are invited to Camp Turning 
Point.  This one day program introduces students to the physical layout of the school, 
team-building activities, and other aspects of their new middle school life. 

● The transition for children with special needs is further facilitated by a Transition IEP 
meeting attended by the parents and teachers from both the elementary and middle school. 
The student is introduced to their new special education teacher at that time. 
Traditionally, the middle school special education teacher has an open house in his/her 
classroom at the end of the year for incoming 5 th graders and their parents. 

 
 

Component VIII – Inclusion of Teachers in Assessment and Instructional Decisions 
All teachers and nonteaching staff members may participate in decision-making processes related to teaching and learning.                
Teachers and nonteaching staff actively advocate collaboration and collegiality in decision-making processes related to              
teaching and learning. 
 
Describe the process used by school leadership to include teachers in the selection of intervention methods and other                  
decisions that impact teaching and learning in the school. 
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All teachers are extensively involved in collecting and analyzing data.  Testing data is used to 
drive our planning and instruction for improved student learning.  Classroom teachers analyze data in 
reading and math regularly during the year using DRA2, Everyday Math benchmarks, and subject area 
benchmarks.  Students are ranked at, below, or above benchmark; classroom instruction is then 
specifically designed to meet each child's learning needs.  For example, when a group of students is 
reading at the same instructional level they are grouped for guided reading and may work with their 
teacher or be pulled out for small flexible groups in the reading lab.  Flexible math groups are facilitated 
by the math resource teacher. 

Our Instructional Leadership Team analyzes OSTP assessment data for 3 rd- 5th grade 

Other ways that teachers use assessments include: 

● Use data for school-wide intervention meetings 
● To evaluate program effectiveness  
● Use to determine what objectives need to be addressed or re-taught 
● Use to determine timeline for addressing curriculum 
● Communication with parents by documenting progress 
● Reporting to administrators, school board and other community stakeholders 
 

 
Component IX – Effective and Timely Student Interventions 
School leadership fully implements the written policy and procedures to minimize disruptions of instructional time. School                
leadership provides the necessary structure and support for staff members to use time as a resource to provide quality                   
instruction and maximize student learning. Students have reasonable access to academic and behavioral support systems.  

 
1. List planned supplemental interventions. 

 
Intervention Time of day (i.e. before school/after school etc.) 

Responsive Classroom During school day 
Positive Behavior Intervention Systems During school day 
Bal-a-vis-x During school day 
Peer Mentors During school day 
Community Volunteers During school day 
Book Buddies During school day 
Manyawi! Global Music Before school, after school 
Student Council During school, after school 
School Bell During school 
Backpack Food Program Weekends 
Monroe Clothes Closet During School, after school 
Clothing Exchange During School, after school 
Safety Patrol After School 
Monroe Mentor Program During school day 

 
2.  Provide a brief description of how students will be provided access to the above listed supports, particularly students 

from traditionally under-served groups (i.e. ELL). 
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Supplemental programs for Monroe Elementary center on addressing the educational and social needs of 
those students in the population needing assistance to reach the performance target of state and national 
standards.  The goal of supplemental programs is to focus on areas that will be improved in order to 
enhance student achievement.  Such programs include Title 1 (Reading Lab/Language Arts, Math 
Remediation, ELL – English Language Learner), Special Education, Indian Education, Reading 
Sufficiency, and Enrichment programs. 

Students in need of supplemental programs will be identified by using scores from standardized tests 
which are given in the fall and throughout the year, as well as social emotional screening.  Counselors 
and teachers also recommend students who would benefit from additional help.  Highly qualified 
teachers will teach supplemental programs that focus on their area of expertise that are designed to meet 
the needs of these students. 

     Monroe Elementary School offers the following supplemental programs: 

Academic 

● Responsive Classroom:  Teachers understand child developmental stages and adjust the academic 
curriculum based on the knowledge of each child’s needs.  In this developmentally grounded 
curriculum, a teacher’s observations inform how they teach and evaluate, using a variety of paths. 

● Book Buddies – each primary grade level is matched with a higher grade level who serve as 
reading partners.  

● Adult Mentors – At risk students are paired with positive adult role models. 
● Indian Education tutor – Provides services to Native American students. 

 
Social (Affective) 

● Manyawi!/Global Music:  Manyawi! Is an after school opportunity for 4 th and 5 th grade students to 
learn music and culture from around the world.  Students learn the value of community through 
activities and service learning projects.  Global Music is comprised of high school students from 
Norman North and Norman High Schools who participate in their own music and service projects 
as well as working with Manyawi! 

● Responsive Classroom:  This school-wide approach recognizes that the students’ social need for a 
safe and consistent learning environment must be met before the highest academic success may be 
achieved.  Teachers and children alike work to achieve the CARES philosophy for academic and 
social success:  C ooperation, A ssertion, R esponsibility,  Empathy, and S elf-control. 

● Student Council:  Student class representatives are selected from grades 3-5 and officers are 
selected from grades 4-5.  This group meets weekly to learn about leadership and plan various 
school events and activities. 

● Big Brothers Big Sisters – provide mentoring services for at-risk students. 
● Adult Mentors – provide mentoring services for at-risk students. 

 
Economically Disadvantaged 

● School Bell:  Teachers may refer students for this program that takes place once per semester. 
Our most needy students travel with our counselor to a separate location to “shop” for free clothes 
and other items that will help students feel better about themselves. 
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● Backpack Food Program:  We have partnered with Oklahoma Food Bank to support our students 
who likely would not have three meals a day on Saturday and Sunday.  On Friday afternoon, the 
children are given nutritious food for the weekend in their backpacks. 

● Clothes closet:  Our counselor maintains a closet of donated items for any student who shows a 
need. 

● Clothing exchange:  During parent/teacher conference, we operate a free clothing exchange. 
Families may donate and/or receive gently used articles of clothing. 

● Big Brothers Big Sisters – provide mentoring services for at-risk students. 
● Adult Mentors – provide mentoring services for at-risk students. 

XII. Program Integration 

EL Program 

● EL teacher assists in the enrollment of Spanish speaking students at the beginning of the 
year as well as during the year. 

● EL teacher tests all limited English proficiency students 
● EL teacher facilitates interpretation for parent/school meetings [IEPs, intervention] as well 

as Parent/Teacher conferences for non-English speakers 
● EL teacher facilitates translation of school notices, homework and letters sent home to 

non-English speaking parent 
● EL teacher is always available to answer questions from non-English speaking parents 
● EL teacher serves on district and school wide committees. 
● EL Teacher plans collaboratively with general education teachers . 

 
Reading and Mathematics Program 

● Reading and mathematics teachers provide specialized instruction [individually or in 
small groups] for students needing assistance in reading 

●  Reading teachers administer reading assessments [ DRA, WAK] for students as needed 
● Teachers provide differentiated reading instruction using Achieve 3000. 
● The Title I Committee organizes the Principal’s Reading Challenge  
● Reading and math teachers provide small group instruction  at students’ instructional 

levels. 
● Reading and mathematics teachers provide staff development for faculty regarding 

administering assessments and instruction. 
● Reading and mathematics teachers serve on district and school wide committees. 
● Reading and mathematics teachers plan collaboratively with general education teachers. 

 
In addition to Title One programs listed above, additional supports come from the following sources: 

● Student Allocation - These monies are allocated to Monroe on a yearly basis from our school district. 
The amount of funding is dependent on the student count dated October 1 of the school year.  A 
portion of the funding is designated for special education and gifted education.  The remainder is 
used for material and supplies to support student learning. 

● Student Activity - These monies are a result of any fundraising activities and donations at the school 
site that are approved by the Board of Education.  The funds can be used at the principal's discretion 
to support student learning or classroom teacher needs. 
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● Reading Sufficiency Funds - These monies are allocated from the State of Oklahoma for materials 
and supplies to improve student reading in grades K-3 for those students placed on an Individual 
Reading Plan. 

● PTA - These monies are generated by the Parent Teacher Association and are used for classroom 
teachers to purchase classroom supplies.  Other uses for this money are to increase and update 
technology, provide for an Artist in Residence, and to bring in  authors of children's literature. 

 
 

 
Component X – Coordination of Programs 
School leadership integrates state and federal resources to support identified student needs and school/district goals. 
 
Describe the coordination and integration of Title I services and other Federal and State programs (i.e., migrant programs,                  
violence prevention, adult education, vocational and technical education, and Head Start). 
 
Staff at Monroe are extensively trained in the Marzano Art and Science of Teaching protocol and L to J 
strategies.  Monroe participates in the T.E.A.M. School Liaison Project provided through the Norman 
Police Department.  The Teaching, Educating, And Mentoring (T.E.A.M.) School Liaison Program is a 
school-based “law related” education program taught by specially trained law enforcement officers. 
T.E.A.M. is a proactive effort to make schools and communities safer, promote responsible citizenship, 
and encourage positive character traits.  Staff members coordinate the Backpack Food Program provided 
by the Regional Food Bank to ensure our students receive proper nutrition during time away from school. 
Staff also participate in the Success by Six program, providing books to students at their homes.  All of 
these programs are geared toward increasing academic achievement by supporting student needs. 
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